Ab6aii amvindarsl Ka3¥I1Y-Hiy XABAPIIBICHI, «daeymemmik dcaHe casicu Folabimdap» cepusicol, Ne3(91) 2025 .
SRSTI: 04.04.81 DOI: 10.51889/2959-6270.2025.91.3.003

R.Sharipoval*'’| D.Shormanbayeva®'>', E.lvleval>’, A. Sivodedova®
NPJSC «Abylkas Saginov Karaganda Technical University», Karaganda, Kazakhstan;
*e-mail: atkchild@gmail.com

INTERETHNIC RELATIONS AND ETHNO-CULTURAL IDENTITY OF STUDENTS
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Abstract

The development of interethnic relations is considered one of the principal factors underpinning
the progressive democratic development of a modern state. Within the context of the Republic of
Kazakhstan, interethnic concord, the strengthening of mutual understanding, and the maintenance of
ethnocultural diversity constitute foundational principles of state policy. The entire socialization
apparatus of Kazakhstani society is oriented toward the ideal of «unity in diversity», fostering a
culture of mutual respect, tolerance, and peaceful coexistence among disparate ethnic groups.

The aim of this study is to examine and analyse value orientations in an interethnic context, as
well as the level of knowledge concerning the culture, traditions, and customs of respondents’ own
ethnic groups within a polyethnic student environment. The research was conducted in accordance
with established methodological approaches to sociological surveying and is grounded in both
domestic and international literature on interethnic relations, ethnicity, ethnic identity, traditional
cultural practices, tolerance, and intolerance.

The research instruments comprised a standardized questionnaire administered in the state
(Kazakh) and Russian languages; empirical data were collected via an online survey. The analysis
reveals a stable relationship between educational attainment and the degree of knowledge about
one’s ethnic culture, traditions, and customs: one quarter of respondents rate their knowledge as
excellent, while one half judge it to be good. This positive dynamic manifests across the principal
social and ethnic subgroups of the sample. The significance attached to ethnocultural norms and
values is likewise high: for approximately one third of participants these norms are of priority
importance, and for another half they play a substantial value role. Over fifty percent of respondents
indicate a need for regular contact with members of their ethnic group, a need they predominantly
satisfy through family ties, communication in their native language, and participation in
ethnocultural centres. Moreover, an overwhelming majority express pride in their ethnic affiliation,
indicating a high level of positive ethnic identity, continuity of cultural transmission, and emotional
attachment to their ethnic community.

Keywords: interethnic relations; ethnoculture; education; values; attitudes; interethnic concord,;
conflict; cultural diversity.
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MOJUITHUKAJBIK KOFAM JKAFJAWBIHIAFBI CTYJIEHTTEPIIH,
STHOMOJEHM BIPETEMJIITT )KOHE DTHOCAPAJIBIK KATBIHACTAPBI

Anoamna
MeX3THUKATBIK KaThIHACTAP/IBIH 1aMybl 3aMaHayH MEMIICKETTIH IeMOKPATHUIBIK 91 LIrepiHai
JaMYBIHBIH HETi3T'1 (hakTopiapbIHbIH Oipi peTiHae KapacTelpbliansl. Kazakcran PecnyOnukachIHbIH
KaFIalbIH]Ia STHOCAPAIIBIK KeIiCiM, ©3apa TYCIHICTIKTI HBIFAUTY KOHE STHOMOJICHU dpaTyaH IbIKThI
CaKTay MEMJICKETTIK cascaTThIH Oa3albIK KaruaaTTapbl Oosbin TaOblmaabl. KazakcTaH KoramblH
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QJIEYMETTEHIIPY JKYHeci «aidyaH TYpJILUTKTeri Oipilik» HIESCHIH JKY3ere achlpyra, e3apa KypMeT,
TOJICPAHTTBUIBIK JKOHE dPTYPIIi STHOCTAp/BIH OeHOIT KaTap eMip cypy MOJCHUETIH KaJIBINTACTHIPYFa
OaFbpITTAFaH.

3epTTey/IiH MaKCaThI - MOJTMATHUKAJIBIK CTYICHTTIK OpTa JKaFalbIH/Ia STHOCAPAIIBIK KOHTEKCTE
KYHIBUIBIKTBIK Oarmapiiap/bl, COHIAi-aK ©3 JTHOCBHIHBIH MOJEHHUETI, JOCTYpJepi MEH oJeT-
FYPBINTAPBIH OLTY JIEHTeHiH 3epiaeliey jKOHE Talijay. 3epTTey COIMOJIOTHSIIBIK CayaJHaMasap IbiH
KJIACCUKAJIBIK OMICTEMENIK Tocuiiepine colikec O Kypri3iimi. OHBIH HETi3iHE 3THOCAPaJIBbIK
KAaTbIHACTAp, OTHUKAIBUIBIK, OTHUKAJIBIK  OIpereilyiik, JOCTYypidi MOICHH  IpaKTHKAIap,
TOJICPAHTTBUIBIK TI€H WHTOJICPAHTTBUIBIK MOCENICTICPIH KApacThIPFaH OTaHJABIK JKOHE IICTEIJIIK
FBUIBIMHU 9JIcOMETTEeP/IC TYKBIPHIMIAIFAH KaFu1a1ap aJIbIH/IbI.

3epTTey Kypaibl peTiH/Ie MEMJICKETTIK JKOHE OPBIC TUIACPIHIE 93IPJIICHTeH CTaHAApTU3ACITeH
cayalHaMa KOJIaHBIIIbI. DMIHMPUKAIBIK JEPEKTep OHJIAH-cayalHaMa apKbUIbl )KHHAIIBL Tanmay
HOTH)KECIHJIe OUTIM JIEHreill MEH ©3 3THOCBIHBIH MOJIEHHUETI, JSCTYpJiepl MEH 9JleT-FyphIITapbIH
OuTy JeHreii apacbIHa TYPaKThl ©3apa OalaHbIC 0ap €KeHIr1 aHBIKTANIbl. PecrioHaeHTTepaIH op
TOPTIHIINICI ©31HIH OCHI cajafarbl OUTIMIH KOFaphl JeHTeiae nen Oaranaca, >KapThICHI - YKaKChI
neHreiae aen Oaranajpl. MyHAal OH JUHAMHKa IPIKTEMEHIH OapiblK HEri3ri oJIeyMETTIK KoHe
STHUKAJIBIK IITK1 TONTAphIHIa OaliKaiabl.

DTHOMOJICHH HOpMajiap MEH KYHIBUIBIKTApBIH MaHBI3ABUIBIFEI JIa J)KOFaphl JICHICiIe KopiHic
TaITHl: cayaJlTHAMara KaThICYIIBUIAPABIH Op YIIIHIIICI 0lapasl OACBIMIIBIK peTiHAe Oaranaca, Tarbl
JKaPTHICHI OJIAPIBI eJIeyITi KYHIBUIBIK peJre ue jaen caHaiasl. CayaaHamara KatbicKanaapasiH 50%-
JlaH acTaMbl ©3 ATHHUKAJIBIK TOOBIHBIH OKUIAEPIMEH TYpPaKThl KapbIM-KaTblHAC KaXXETTUIITH arar
oTTi. ByJ1 KaXKeTTUIiK, HeT131HEeH, 0TOACHUIBIK OaiyIaHbICTap, aHa TUTIHJIE COMIeCy KoHE I THOMOJICHU
OpTalbIKTapAblH  KbI3METIHE KaThbICy apKbUIbl JKy3ere acelppiiagbl. COHBIMEH — KaTap,
PECTIOHACHTTEP IIH 0achIM KOIIILTIr ©31HIH 3THUKAIBIK THICTUTINIHE MaKTaHBIII CE3IMIH OULTIp/IL.
By mo3UTHBTI ATHUKAIBIK OIpETeMITIKTIH JKOFaphl JCHICHIH, MOACHH Ca0aKTaCTBHIKTHIH CaKTATYbIH
YKOHE 3THUKAJIBIK KaybIMIACThIKKA YMOLIMOHANIBIK OalIaHbICTBUIBIKTHI aliFaKTalIbl.

Tyiilin ce3aep: STHOCapalIbIK KaThIHACTAp; JSTHOMOACHHET, OUTIM Oepy; KYHIBUIBIKTAp;
YCTaHBIMJAP; STHOCAPAJIBIK KETICIM; KAaKTHIFbIC; MOJICHU dpalyaHIbUIbIK.
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MEXDOTHUYECKHUE OTHOIIEHUA U DTHOKYJIBTYPHASA UAEHTUYHOCTbD
CTYJAEHTOB B YCJIOBUAX IMTOJMUITHHYECKOI'O OBIIECTBA

Annomayus

Pa3BuTHE MEXITHUUECKMX OTHOIICHHUH PAcCMAaTPUBACTCS KaK OJUH W3 BAXKHEHUIINX (haKTOPOB
JEMOKPAaTUYECKOTO TOCTYMATeIbHOTO Pa3BUTUS COBPEMEHHOTO rocyaapctBa. B ycioBusix
PecniyOnmuku  KazaxcraH MEXITHHUECKOE COTJIacHe, YKpEIUIGHWE B3aWMONOHHUMAaHUS |
MojJiep>)KaHue  ATHOKYABTYPHOTO  MHOToOOpa3usi  SIBJISIOTCS  0a30BBIMH  MPUHIMIIAMH
rOCylapcTBEHHOW TIONUTHKU. Bcs cuctema conmanu3aldd — Ka3axCTaHCKOTO — oOmiecTBa
OpUEHTHpPOBaHA Ha HJEI0 EJWHCTBA B MHOT000pa3uu, (opMHUpOBaHHE KYAbTYphl B3aUMHOIO
YBaXEHUS, TOJIEPAHTHOCTM W MHUPHOTO COCYLIECTBOBaHUS Pa3lIMuYHbIX ATHOCOB. Llenb
WCCIEAOBaHUsl - M3YUYEHHWE U aHalu3 LIEHHOCTHBIX YCTAHOBOK B MEXA3THMUYECKOM KOHTEKCTE, a
TakKe YPOBHS 3HAHMUS KyIbTypbl, TpaJulluii ¥ oOblYaeB CBOEr0 JTHOCA B YCIOBHUAX
MOJMATHUYECKON cTyleHuecko cpenpl. HMccnepoBaHue NpoBOAMIOCH B COOTBETCTBUU €
KJIACCUYECKUMH METOA0JOTUUECKUMU MOIX0/IaMH COLIMOJIOTHYECKUX ONPOCOB. B ero ocHOBY seriu
MOJIOKEeHUSI, chopMyIIMpOBaHHBIE KaK B OTEYECTBEHHOM, TaK M B 3apy0e:)KHON HAy4HOU JHUTEeparype
[0 BONPOCaM  MEXKITHUYECKUX OTHOIIEHUH, OSTHUYHOCTH, OSTHHUYECKOW HUIACHTHUYHOCTH,
TPaJAMLIMOHHBIX KYJbTYPHBIX MPAKTUK, TOJEPAHTHOCTH W HWHTOJIEPAHTHOCTH. MHCTpymeHTapuil
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HCCIIEIOBAHUS BKJIIOYAJ CTaHJApTU3MPOBAHHYIO aHKETY, pa3padOTaHHYIO Ha TOCYJapCTBEHHOM U
pycckoM si3pikax. COOp SMIUPHUECKUX JAHHBIX OCYIIECTBISIICS MOCPEICTBOM OHaiH-ompoca. [1o
pe3yipTaTaM aHajli3a YCTAHOBJIEHA YCTOMUYMBAas B3aUMOCBSI3b MEXJYy YpPOBHEM 00pa3oBaHUs U
3HAHMEM KYIbTYpbI, TpaJulMil H 00bl4aeB cBoero 3THoca. Kakaplii 4eTBepThI PECIOHICHT
OIICHUBAET YPOBEHb CBOMX 3HAHHI B JAHHOU c(hepe Kak BHICOKHIA, IOJOBUHA - Kak xopommid. Takas
IIOJIOKUTEIIbHAS JIMHAMHKA IIPOCIIECKUBAECTCS BO BCEX KIIOYEBBIX COLMAIBHBIX W JTHUYECKHUX
MOArpyIax BRIOOPKU. 3HAYMMOCTh 3THOKYJIBTYPHBIX HOPM M LIEHHOCTEH TarkkKe MpeACTaBiIcHa Ha
BBICOKOM YPOBHE: JUIsl KQXKJA0T0 TPETHET0 YYACTHUKA ONPOCa OHU UMEIOT PUOPUTETHOE 3HAYEHUE,
emé Ui TOJIOBUHBI PECTIOHACHTOB - CYIIECTBEHHYIO IEHHOCTHYIO poib. bonee 50% ompommeHHbix
OTMEYAIOT MOTPEOHOCTh B PETYJIIPHOM OOILEHUU C MPEACTABUTEISIMU CBOEH ATHUYECKOMN TpYIIIbI,
KOTOPYIO OHU PEATU3yIOT MPEUMYILECTBEHHO Yepe3 CeMEiHbIE CBSA3H, OOLIEHNE Ha POJIHOM SI3BIKE U
ydacTue B JIeSITEIbHOCTH ATHOKYJIbTYPHBIX LeHTpoB. Kpome Toro, qoMunupytomiee 001bIIHHCTBO
PECIIOHJCHTOB BBIPAXKAlOT YYBCTBO TOPJOCTH 3a CBOK OSTHUYECKYK) IPHUHAUIEKHOCTb, YTO
CBHUJICTEIBCTBYET O BBICOKOM YPOBHE IO3UTHUBHON JSTHUYECKONW HWJIECHTUYHOCTH, COXPAHCHUH
KYJIbTYPHON ITPEEMCTBEHHOCTH U SMOLIMOHAIBHOMN MPUBSI3aHHOCTU K STHUYECKOMY COOOIIECTBY.

KutoueBble ciioBa: MEX3THUYECKHME OTHOUIEHMSI; 3THOKYJIbTYpa; oOpa3oBaHHE; II€HHOCTH;
YCTaHOBKH; MEKITHUUECKOE coryiacue; KOH(MINKT; KyIbTypHOE MHOT00oOpasue.

INTRODUCTION

Ethnic identity among Kazakhstani student youth is shaped by family socialization, the
educational environment, and the broader society’s cultural diversity. Differences are observable in
ethnocultural self-identification between Kazakh-speaking and Russian-speaking youth. Overall,
young people’s value orientations are characterised by a high level of tolerance: 80% of respondents
expressed respect both for their own people and for the cultures of other ethnic groups.
Ethnocommunicative activity - including the need for interaction with one’s ethnic group,
proficiency in the native language, and participation in ethnocultural events - is a crucial factor in
sustaining ethnic identity. Educational institutions influence students’ tolerant attitudes through
programmes and initiatives, though coverage and motivation remain insufficient. Risks of declining
ethnocultural awareness are most pronounced among Russian-speaking youth and students aged 22-
25, highlighting the need for targeted educational and cultural integration policies.

In the context of rapid social transformations and the growing ethnocultural diversity of
society, the study of interethnic relations acquires particular significance as one of the key factors of
sustainable and democratic development. An urgent problem is the necessity of finding a balance
between the preservation of ethnocultural identity and the creation of integrative mechanisms
conducive to the formation of a unified national identity. In this regard, the preservation and
development of the positive aspects of ethnic diversity become a priority condition for ensuring the
long-term stability and progressive development of the Republic of Kazakhstan. Moreover, under
these circumstances, the study of ethnic socialization processes among youth-who are especially
receptive to transformations and constitute a social group capable of both strengthening and
potentially destabilizing interethnic communications - assumes particular importance.

The contemporary system of socialization in Kazakhstan is oriented toward cultivating attitudes
of «unity in diversity». However, the degree to which these values are internalized among young
people, the level of their ethnocultural awareness, and the depth of interethnic interaction remain
subjects of scholarly debate. Student youth, being in an active phase of personal and civic
formation, represent a particularly valuable and representative group for analysing the current state
of interethnic attitudes and identities. The aim of this study is to analyse value orientations and the
level of ethnocultural awareness among students within Kazakhstan’s multiethnic educational
environment. The research addresses such aspects as knowledge of the culture, traditions, and
customs of one’s own ethnic group; the significance of ethnic norms and values; and the degree of
need for ethnic belonging and interethnic interaction. Questions in the field of interethnic relations
have been examined by both domestic and international scholars. A review of the literature
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encompassed research on interethnic relations, ethnicity, ethnic identity, traditions, tolerance, and
intolerance. The research tasks were formulated as follows: to identify the nature of value
orientations in the educational process among student youth (levels of tolerance/intolerance;
ethnocultural specificity of value orientations; attitudes toward other ethnic groups, etc.); to reveal
the relationship between ethnic identity and the value orientations of student youth; to establish the
influence of the educational environment (universities and colleges) on the formation of value
orientations. The methodological basis of the study includes sociological surveying using a
quantitative data collection method (online questionnaire), which makes it possible to identify
stable trends and correlations between educational level, ethnic self-identification, and attitudes
toward interethnic interaction. The research instrument was a standardized questionnaire prepared
in both the state and Russian languages. Data collection was carried out through an online survey
(Google Forms) among student youth in the Republic of Kazakhstan aged 18 to 34. The study tested
four hypotheses: the institutional orientation of the educational environment contributes to the
formation of positive value orientations; familial socialization patterns influence the level of
interethnic tolerance; voluntary participation in ethnocultural initiatives is associated with value-
based engagement; interest in interethnic interaction influences student’s educational and social
adaptation.

The sampling framework was based on official data regarding the student population of higher
and secondary vocational educational institutions in the Republic of Kazakhstan. The results of the
study reveal a consistent relationship between educational level and knowledge of the culture,
traditions, and customs of one’s ethnic group. One in four respondents rated their knowledge of
their ethnic culture, traditions, and customs as excellent, while one in two rated it as good. This
dominant trend was observed across most of the social groups studied. For one in three respondents,
the norms and values of their ethnic group are of paramount importance, while for one in two they
are significant. More than half of the respondents reported a need for regular communication with
members of their ethnic group, which they primarily fulfil through family ties, interaction in their
native language, and participation in ethnocultural centres. The overwhelming majority of
respondents expressed pride in their ethnic affiliation.

The analysis conducted has not only scientific but also applied significance, as it allows for an
assessment of the effectiveness of existing mechanisms of interethnic socialization among youth, as
well as the identification of problem areas requiring institutional intervention and the improvement
of educational and cultural strategies.

Literature review

Contemporary research on ethnic identity and interethnic relations in Kazakhstan is
predominantly oriented toward macro-level analysis and addresses issues of state policy, ideological
strategies, and collective historical memory. Several key theoretical approaches are evident within
the domestic scholarly tradition, each proposing distinct interpretations of the mechanisms
responsible for identity formation and interethnic communication.

First, the state-regulatory approach is widely represented; it concentrates on analysing
institutional mechanisms for the governance of interethnic relations within the so-called
«Kazakhstani model» (e.g., Babakumarov[1]; Kusherbaev[2]; lleuova[3]). Studies in this vein
primarily delineate the normative framework and conceptualise the principle of “unity in diversity”
as an instrument for ethnopolitical stability.

Second, within the politico-modernisation discourse (e.g., D’yachenko[4]), attention shifts to
the challenges of democratization, the transformation of national identity under conditions of
globalization, and political modernisation. Ethnocultural identity is here framed as an element of
modernisation-related tensions or conflict.

A value-idealist perspective also occupies an important position- notably within religious-
studies and philosophical traditions (e.g., Baitenova [5]; Nysanbaev and Bizhanov[6]) -
emphasising the spiritual and moral foundations of interethnic concord and national self-
determination. While these contributions establish important conceptual orientations, they are
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frequently deficient in empirical substantiation at the level of everyday practices. Research
employing the concept of multiple identity (e.g., Kadyrzhanov [7]), which posits the coexistence
and potential tension of several identity layers within a single individual, is likewise significant;
nonetheless, its empirical application in the Kazakhstani context remains limited.

Some authors (e.g., Zharkynbekova [8]) have undertaken empirical attempts to document the
value orientations of student youth in a polyethnic environment; however, such studies are commonly
geographically constrained (mostly situated in large cities) and insufficiently account for the influence
of the digital environment, new media, and transnational cultural patterns on identity formation.

The foregoing analysis highlights several substantive gaps in the domestic literature:
insufficient empirical investigation of microsocial mechanisms of ethnic identity formation (family
influence, peers, online contexts); a paucity of comparative regional studies (urban/rural,
north/south, etc.); a lack of longitudinal research capable of tracking dynamics in value orientations;
and weak operationalisation of constructs such as «ethnic tolerance», «ethnocentrism», and
«cultural alienation» into valid indicators and scales.

Accordingly, the present study seeks to address these lacunae by offering an empirically
grounded account of student youth value orientations within a polyethnic setting. Special attention
is given to regional diversity, educational attainment, the role of educational institutions, and the
influence of digital media on ethnocultural self-identification. The data obtained provide an
important resource for the refinement of educational and youth policies aimed at strengthening
interethnic tolerance and preventing cultural alienation.

METHODOLOGY

The study was conducted in accordance with standard procedures for rapid sociological
research. At the preparatory stage a research programme was elaborated in which the objectives,
tasks, hypotheses, operationalization of key concepts, and the logic of data collection and
processing were defined. On the basis of this programme a bilingual questionnaire (Kazakh - state
language and Russian) was developed.

Data were collected via an online survey implemented through the Google Forms platform. The
survey targeted student youth of the Republic of Kazakhstan aged 18 to 34 years. Sampling frame
and procedure: the empirical universe comprised young people enrolled in higher education
institutions and secondary vocational schools across various regions of Kazakhstan. The sample
was formed using a combined approach that integrated route, random, and quota sampling
techniques, thereby allowing the researchers to account for relevant socio-demographic
characteristics of the youth population. Quotas were established for the following independent
variables: sex (male/female), age (age group breakdowns), ethnic affiliation (Kazakh, Russian,
other), marital status (single/married, etc.), type of educational institution (university/college), and
region of residence. Representativeness was ensured on the basis of official statistical data on the
composition of the student contingent in the Republic of Kazakhstan (data provided by the Ministry
of Education of the Republic of Kazakhstan, the Ministry of Science and Higher Education of the
Republic of Kazakhstan, and the Bureau of National Statistics of the Agency for Strategic Planning
and Reforms of the Republic of Kazakhstan). At a 95% confidence level and a permissible margin
of error of £5%, the sample size comprised 1,200 respondents, which meets the requirements for
representative quantitative analysis. Statistical processing and analytical rationale: data were
processed using SPSS Statistics v.23. Descriptive statistics and correlational analysis were applied.
Correlational analysis was selected to establish statistical relationships among variables reflecting
(inter alia) the level of value orientations; institutional and familial orientations toward tolerance;
motivation to participate in interethnic activities; and the degree of social and educational
adaptation. This approach permitted quantitative testing of the stated hypotheses and an assessment
of the direction and strength of associations among key factors influencing interethnic relations.
Control of social desirability bias: to mitigate the influence of social desirability (the tendency of
respondents to provide socially approved answers), the following measures were implemented: the
survey was anonymous (respondents did not provide names or identifying information);
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questionnaire items were formulated in a neutral, balanced manner without evaluative wording; and
the introductory instructions emphasised voluntariness of participation and the absence of «correct»
answers.

RESULTS

1. Linguistic Identification and Knowledge of Ethnic Culture

According to the results of the study, the majority of respondents demonstrated a high level of
proficiency in their native language: 66% reported speaking it fluently, while a further 25%
indicated good proficiency. Only 7% reported partial proficiency, and 1% each acknowledged either
no proficiency with attempts at learning, or complete indifference toward the language. These data
suggest a relatively high degree of preservation of native language within the youth cohort, serving
as an indicator of the stability of ethnocultural identity. At the same time, knowledge of one’s ethnic
culture, traditions, and customs was distributed as follows: 25% rated their knowledge as excellent,
50% as good, 20% as satisfactory, 5% as insufficient, and 3% as absent. While positive evaluations
predominate, the presence of respondents with low awareness indicates a gradual weakening of
cultural transmission in certain social groups. Statistical analysis revealed a significant correlation
between educational level and knowledge of ethnoculture, thereby confirming the role of
educational institutions in sustaining and transmitting cultural norms, traditions, and values. Higher
levels of education are generally associated with broader cultural awareness and more conscious
attitudes toward one’s ethnic heritage. The results thus highlight the significance of both
institutional (educational) and familial contexts as crucial environments fostering not only stable
ethnic identity but also the development of intercultural tolerance.

Figure 1. Level of native language proficiency

W ¥en. I spaaic it very well
1% B Yo, I spaak mall
H ¥on, [ speak a lisile
W %o, but I am keamimg azd =yi=g
Mo, I dom't spaak 5t amd ' not
laami=g

o speak in your native langvige?

0% 208 40% E0% EO% 100%

2. Value Attitudes toward Ethnic Belonging

The majority of respondents (80%) expressed pride in their ethnic affiliation. Conversely, 14%
reported an absence of such pride, predominantly among youth aged 22-25 from Russian-speaking
and other minority groups. A further 6% preferred not to disclose their ethnicity. These findings
point to the existence of a subgroup with weakened ethnic identification, which may signal risks of
cultural alienation or assimilation within a polyethnic environment. The evaluation of the
importance of ethnocultural norms and values reveals a significant trend: 33% of respondents
regard them as “very important,” and 50% as “important.” Only 11% considered them non-
essential, with the highest proportion among Russian-speaking and minority youth (15%). This
divergence suggests differences in the degree of ethnic involvement and orientation toward one’s
culture depending on sociocultural context. The results underscore the influence of both family
upbringing and institutional environments (schools, media, cultural institutions) on the formation of
ethnic identity and value orientations. The decline in ethnic salience among some youth groups
requires targeted integration strategies aimed at strengthening intercultural dialogue and preserving
cultural diversity.
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Figure 2. Level of knowledge of ethnic culture, traditions, and customs
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3. Need for Ethnocommunication

Analysis of indicators reflecting the need of student youth for communication within their
ethnic group revealed varying levels of ethnocommunicative activity, which in turn constitute an
important factor in either maintaining or weakening ethnic identity. Specifically, 56% of
respondents reported a pronounced need for ethnic communication, indicating strong ethnic
identification and a desire to preserve cultural and linguistic belonging. At the same time, 20%
reported a deficit of communication in their native language, pointing to insufficient conditions for
meeting this need within their social environment. Approximately one quarter (25%) indicated no
such need at all, with this tendency particularly pronounced among Russian-speaking youth aged
22-25. This suggests a lower level of ethnic self-identification or an orientation toward universal,
supra-ethnic values. Variations in ethnocommunicative activity thus reflect differing degrees of
integration into ethnic communities and may serve as indicators of tendencies toward either
assimilation or the preservation of ethnic identity.

Figure 3. Significance of ethnocultural norms and values
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4. Family Context and Ethnic Conflict

Empirical data show that for a significant proportion of student youth (35%), the family
environment is free from negative conversations or conflicts related to the ethnic affiliation of one
parent. This suggests the presence of stable attitudes of ethnic tolerance within many families.
However, 9% reported periodic conflicts of an ethnic nature, indicating latent tensions in interethnic
interaction, particularly in mixed families where parents belong to different ethnic groups. Notably,
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such conflicts were three times more frequent among Kazakh-speaking youth compared to other
mixed families. Persistent negative attitudes, expressed through constant disputes of an ethnic nature,
were recorded in 5% of cases, again more prevalent among Kazakh-speaking students. These results
suggest that Kazakh-speaking youth more frequently encounter ethnic conflict within the family
context, possibly due to the greater salience of ethnic identity for this group, as well as differing
perceptions of cultural norms and values in mixed households. Overall, 73% reported no
manifestations of hostility toward other ethnic groups in their family environment. Nevertheless, 17%
indicated periodic discussions containing ethnic prejudice, particularly common among Kazakh-
speaking youth aged 18-22. These findings highlight the heterogeneity of the family environment in
relation to ethnic tolerance and its dual potential both to strengthen and to undermine interethnic
respect and acceptance.

Figure 6. Level of need for ethnocommunication
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5. Influence of Educational Institutions

The analysis of educational institutions’ influence on the formation of value orientations among
students shows that 37% of respondents acknowledge a strong impact of their university or college.
In other words, one in three students recognises the active role of education in shaping personal and
social orientations. A further 50% noted partial influence, suggesting untapped potential within
educational environments. By contrast, 11% denied any influence of their educational institution,
with this position more common among Russian-speaking students, minority groups, men, and
youth aged 22-25. In these groups, the rate of denial was 1.5 times higher than the average, pointing
to lower levels of engagement or inadequate adaptation of programmes to sociocultural diversity.

The findings demonstrate a positive correlation between the degree of institutional influence
and the level of value orientations: the more active and targeted the educational programmes and
practices, the higher the students’ awareness of personal and societal values. However, the 11%
who reported no influence highlight the need to expand and improve the effectiveness of value-
oriented components in higher and vocational education.

6. Participation in Interethnic Initiatives

Responses to the question «Do you participate in activities aimed at strengthening interethnic
relations held at your university or college?» revealed diverse forms of student engagement in
interethnic interaction within the educational environment. Frequent participation was reported by
14% of respondents, occasional involvement by 23%, and rare participation by 22%. At the same
time, 31% reported never having participated in interethnic initiatives, which may reflect both low
motivation and insufficient informational outreach by educational institutions. Indeed, 10%
expressed willingness to participate but were unaware of the existence of such programmes. The
data on the nature of participation are also noteworthy: 33% reported voluntary and interested
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involvement, 15% indicated formal participation without genuine engagement, and 8% reported
administrative coercion. The positive correlation observed between interest and voluntariness
suggests the presence of meaningful intrinsic motivation among a portion of students involved in
interethnic initiatives. This underscores the effectiveness of approaches oriented toward the
cultivation of internal value orientations rather than mere formal compliance. At the same time, the
absence of a direct relationship between interest in participation and adaptation to interethnic
environments points to the need for further analysis of additional factors such as personal
experience of interethnic communication, ethnic affiliation, linguistic environment, and social
activity.

Overall, the findings emphasize the importance of informational accessibility, voluntariness,
and substantive appeal of initiatives aimed at fostering interethnic tolerance, as prerequisites for
increasing student participation in institutionalized forms of interethnic interaction.

Figure 7. Student participation in interethnic initiatives
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Figure 8. Nature of participation in interethnic initiatives
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DISCUSSION

Within the framework of this study, four hypotheses concerning the factors influencing the
formation of value orientations, the level of tolerance, and the degree of ethnocultural involvement
in a polyethnic student environment were tested.
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1. Institutional orientation and value orientations. The findings confirm the hypothesis that
the presence of specialized university programmes aimed at promoting interethnic dialogue and
intercultural communication positively correlates with higher levels of tolerance among students, as
well as with the salience of ethnocultural norms and traditions. These results underscore the role of
educational institutions as key conduits of state policy in fostering civic identity and interethnic
concord. The evidence supports earlier international research on the effectiveness of institutional
mechanisms in multicultural education [9]. Universities that actively implement inclusive strategies
play a critical role in strengthening civic identity.

2. Familial orientation, socialization, and tolerance. The data demonstrate a consistent
relationship between family-based socialization and the level of interethnic tolerance among
students. In families that cultivate respect for other cultures and recognize the value of diversity,
youth display higher levels of acceptance of ethnocultural differences and reduced propensity for
conflict. This finding highlights the significance of the family as a primary channel of socialization
and a foundation for tolerant consciousness, aligning with international research on the influence of
familial socialization on values of tolerance [10],[11].

3. Voluntary participation in ethnocultural initiatives and value engagement. The results
indicate that voluntary student participation in ethnocultural and interethnic initiatives correlates
with stronger positive attitudes toward cultural diversity and greater intrinsic motivation for
interethnic engagement. This suggests that both the existence of institutional programmers and the
degree of internal motivation substantially affect the depth of value-based involvement in
interethnic interaction. This conclusion is consistent with findings emphasizing the importance of
individual agency in processes of cultural adaptation [12].

4. Interest in interethnic initiatives and social adaptation. Partial confirmation was obtained
for the hypothesis linking interest in interethnic initiatives with educational and social adaptation.
While some participants demonstrated high involvement, in other cases participation did not yield
significant improvements in integration indicators. This underscores the need for further analysis of
the substantive and motivational dimensions of such initiatives, consistent with theoretical
frameworks on acculturative stress and cultural fit [13].

Taken together, the findings point to the necessity of adopting a comprehensive, multi-level
strategy for cultivating ethnocultural tolerance among youth. The effectiveness of such a strategy is
contingent on the synergistic interaction of institutional (educational, cultural, informational) and
familial-social mechanisms of socialization, which significantly shape value orientations and
models of interethnic interaction. Moreover, the role of students’ internal motivation emerges as a
crucial dimension, reflecting levels of reflexivity, the internalization of tolerant norms, and
readiness to embrace sociocultural diversity as a social resource.

The results also have substantial applied implications. They justify the creation and integration
of academic modules focused on interethnic dialogue, tolerance, and respect for cultural diversity
(e.g., «Ethnic Diversity and Intercultural Communication in the Republic of Kazakhstan»). The
findings further demonstrate the significant influence of the family environment, which can serve as
both a source of tolerance and a locus of ethnic conflict. Accordingly, methodological approaches
should be developed to work with families in order to prevent the spread of xenophobia and ethnic
prejudice. In the domain of youth policy, the study highlights the importance of expanding
voluntary ethnocultural programmes that emphasize personal interest and self-development
opportunities. The results also point to differential levels of ethnic adaptation and tolerance across
linguistic and age-based groups, underscoring the need for integrative strategies such as
multifunctional ethnocultural centers at universities, as well as initiatives addressing barriers and
conflicts in mixed families and student groups with due regard for ethnic and linguistic specificity.
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CONCLUSION

The study demonstrates a relatively high degree of ethnocultural specificity in the value
orientations of Kazakhstani student youth. Eighty percent of respondents exhibited tolerant attitudes,
endorsing the statement: «I love my people, the culture of my people, and | respect the language and
culture of other peoples». This indicates a predominance of orientations toward interethnic respect
and peaceful coexistence in a multiethnic environment. However, it is noteworthy that 17% of
respondents expressed ethnocentric views, prioritizing only their own culture while showing
indifference to others. Furthermore, 3% declared a lack of affinity for their own people and culture,
signalling potential risks of weakened ethnic identity in the context of globalization and cultural
standardization. A clear correlation was established between educational attainment and knowledge of
one’s ethnic culture, traditions, and customs, underscoring the role of educational institutions in
developing ethnocultural competence. Comparative analysis with international research
(Eurobarometer, World Values Survey) [14], [15] indicates that Kazakhstan occupies an intermediate
position globally in terms of ethnic tolerance and identity. However, Kazakhstani youth report higher
levels of positive ethnocultural self-identification compared to peers in certain Eastern European
countries, likely reflecting the impact of deliberate state policies aimed at interethnic concord. The
recommendations derived from this research include: the development and integration of educational
modules in universities and colleges aimed at cultivating intercultural competence and tolerance;
systematic support for students displaying signs of cultural alienation, social maladaptation, or
disengagement from ethnocultural practices; professional development courses for educators,
mentors, and youth specialists focusing on ethnocultural sensitivity, prevention of xenophobia, and
creation of inclusive educational environments; regular monitoring of students’ ethnocultural
competence, including the incorporation of ethnocultural indicators into the evaluation of youth and
educational policy effectiveness. Future research directions include the study of factors contributing to
cultural alienation, particularly the role of social networks and digital media in shaping ethnic
identity; analysis of the relationship between ethnic identity and behaviour in crisis situations
(including protest activity, migration intentions, and susceptibility to radicalization); and assessments
of the effectiveness of existing interethnic programmes in higher education institutions in order to
enhance their design and implementation.

FUNDING
This research was funded by the Committee of Science of the Ministry of Science and Higher
Education of the Republic of Kazakhstan (Grant No. AP19678453).

References:

1. babakymapos EJK., Mawanos M.C., [llomanos A.7K. Pecnybonuka Kazaxcman: «Kpachwiiiy
pacceem na nopoce XXI| eexa?: (Tunvl norumuuecko2o coO3HanUs U NEPCREKMUBbl HEOKOMMYHUSMA
no pe3yibmamam coyuonocudeckoeo onpoca). - Aimamot, 1996. - 61 c.

2. Kywepbaes K.E. I'eononumuxa Kazaxcmawa: cocmosiHue u nepcnekmugvl.- Aimamol:
Unemumym pazeumus Kazaxcmana,1996.-227¢

3. Kazaxcmanckas mooenv samuonoaumuxu/Ome.ped. P.P. Uneyosa. - Anmamer: KUCH npu
IIpezuoenme PK, @ono um. @. D6epma, 2002.-148c.

4. Jlbsuenko C.A. Kasaxcman noaumuueckuil: uUcmopus, RpAKmMuka, JIudnwill onvim |
C.A./[vsiuenxo. - Acmana: Enopoa, 2010. - 264 c.

5. Batimenosa,H.JK. Penucus xax coyuokynemypuuli geHomeH. Penueuogedueckuii OUCKypc:
yuebnoe nocobue | Batimenosa HJK. - Aimamei: Kazaxckutl HAyuoHaibHbLU YHUBEPCUMEM UM. QJlb-
@Dapabu, - 2014. - 138 ¢ [Dnekmpounvii  pecypc] | pescum Oocmyna: URL:
https://dokumen.pub/9786010407480.html (/lama o6pawenus 13.06.2025).

6. buixcanos A.X., Hvicanbaes A.H. J{yxosno-upascmeennvlie OCHOBbL JUYHOCTIHO2O
camocosnanus Il Bonpocot ¢punocogpuu. 2018. Ne7. - C.5-17

50



https://dokumen.pub/9786010407480.html

BECTHHK KasHIIY um. A6as, cepus «Coyuosozuveckue u noaumuveckue Hayku», Ne3(91), 2025 e.

7. Kaovipocanos P.K. Mescomuuyeckue omHowenus U HAYyuoOHAIbHAsL ROAUMUKA 20CY0apCmed
6 nocmcosemckuil nepuod Il F'ocyoapcmeo u norumuueckue napmuu: UCmMopusi U COBPEMEHHOCTb.
Co. mamepuanog pec.nayu.-npakm. xong. Cocm.: C.A. Hvauenxo, M.Y. Ceumosa. - Armamet,
1998. - C. 269-272;

8. Zharkynbekova Sh., Shakhputova Z., Galiyeva B., Absadyk A. Value Priorities of Student
Youth in the Multi-Ethnic Space of Kazakhstan and Their Influence on Intercultural
Communications // Media. — 2025. — Vol. 6, No. 1. — P. 32. — [Electronic resource]. — Available at:
https://www.mdpi.com/2673-5172/6/1/32 (accessed on: 13.06.2025).

9. Ussenova A., Malakhova I., Mailybaeva G., Assylova R., Zhabykbayeva D., Tynyskhanova A.
Socio-cultural aspect of inter-ethnic tolerance of youth in the polycultural environment of
Kazakhstan and Belarus // PEOPLE: International Journal of Social Sciences. — 2019. — Vol. 4, No.
3. — Pp. 928-947. - [Electronic resource]. - Available at:
https://doi.org/10.20319/pijss.2019.43.928947 (accessed on: 15.06.2025).

10. Wang, Y., Cham vate regard: Exploring mediating pathways through daily experiences.
ChiIdDeveIopment,90(1), e19-e36. [Electronic  resource]/  available  at: URL:
https://doi.org/10.1111/cdev.12911pmc.ncbi.nlm.nih.gov (accessed on: 15.06.2025).

11. Wang M. T., Benner A. D., Boyle A. E. Family cultural socialization in childhood:
Navigating ethnic/racial diversity and numeric marginalization in school and neighborhood
settings // Cultural Diversity and Ethnic Minority Psychology. — 2022. — Vol. 28, No. 4. — Pp. 449-
459. — [Electronic resource]. — Available at: https://doi.org/10.1037/cdp0000435 (accessed on:
10.06.2025).

12. Wang Y., Benner A. D. Family and peer ethnic-racial socialization in adolescents' everyday
life: A daily transactional model with ethnic-racial identity and discrimination // Child
Development. — 2023. — Vol. 94, No. 2. — Pp. 1-17. — [Electronic resource]. — Available at:
https://doi.org/10.1111/cdev.13937 (accessed on: 10.06.2025).

13. Ager A., Strang A. Understanding integration: A conceptual framework // Journal of
Refugee Studies. — 2008. — Vol. 21, No. 2. — Pp. 166-191. — [Electronic resource]. — Available at:
https://doi.org/10.1093/jrs/fen016 (accessed on: 10.06.2025).

14. Sudirman, Kalip, Mulianingsih F., Usman M. 1. The Influence of Social Conflict, Cultural
Diversity, and Tolerance on Social Integration in Urban Societies // The Eastasouth Journal of
Social Science and Humanities (ESSSH). — 2025. — Vol. 2, No. 02. — [Electronic resource]. —
Available at: https://esj.eastasouth-institute.com/index.php/esssh/article/view/454 (accessed on:
10.06.2025).

15. Minazova V and Magomedova Z. Ethnic Tolerance of Students as a Necessary Condition for
Intercultural Interaction// SHS Web Conf. Volume 172, 2023. International Scientific and Practical
Conference on Social Sciences and Humanities: Scientific Challenges of the Development of Modern
Society (SHCMS 2023). [Electronic resource]/ available at: URL: https://www.shs-
conferences.org/articles/shsconf/abs/2023/21/shsconf_shcms2023 03014 (accessed on: 10.06.2025).

References

1. Babakumarov E.ZH., Mashanov M.S., SHomanov A.ZH. Respublika Kazakhstan: «krasnyj»
rassvet na poroge XXI veka?: (Tipy politicheskogo soznaniya i perspektivy neokommunizma po
rezul'tatam sociologicheskogo oprosa). - Almaty, 1996. - 61 s.

2. Kusherbaev K.E. Geolitika Kazakhstana: sostoyanie i perspektivy.- Almaty: Institut razvitiya
Kazahstana,1996.-227s

3. Kazakhstanskaya model' etnopolitiki/Otv.red. P.P. lleuova. - Almaty: KISI pri Prezidente
RK, Fond im. F. Eberta, 2002.-148s.

4. D'yachenko S.A. Kazakhstan politicheskij: istoriya, praktika, lichnyj opyt / S. A. D'yachenko.
- Astana: Elorda, 2010. - 264 s.

5. Bajtenova,N.ZH. Religiya kak sociokul'turnyj fenomen. Religiovedcheskij diskurs: uchebnoe
posobie /Bajtenova N.ZH. - Almaty: Kazakhskij nacional'nyj universitet im. al'-Farabi, 2014. - 138
51



https://www.mdpi.com/2673-5172/6/1/32
https://www.mdpi.com/2673-5172/6/1/32
https://www.mdpi.com/2673-5172/6/1/32
https://doi.org/10.20319/pijss.2019.43.928947
https://doi.org/10.20319/pijss.2019.43.928947
https://doi.org/10.20319/pijss.2019.43.928947
https://doi.org/10.1111/cdev.12911
https://doi.org/10.1111/cdev.12911
https://doi.org/10.1037/cdp0000435
https://doi.org/10.1037/cdp0000435
https://doi.org/10.1111/cdev.13937
https://doi.org/10.1111/cdev.13937
https://doi.org/10.1111/cdev.13937
https://doi.org/10.1093/jrs/fen016
https://doi.org/10.1093/jrs/fen016
https://doi.org/10.1093/jrs/fen016
https://esj.eastasouth-institute.com/index.php/esssh/article/view/454
https://esj.eastasouth-institute.com/index.php/esssh/article/view/454
https://www.shs-conferences.org/articles/shsconf/abs/2023/21/shsconf_shcms2023_03014
https://www.shs-conferences.org/articles/shsconf/abs/2023/21/shsconf_shcms2023_03014

Ab6aii amvindarsl Ka3¥I1Y-Hiy XABAPIIBICHI, «daeymemmik dcaHe casicu Folabimdap» cepusicol, Ne3(91) 2025 .

S. [Elektronnyj resurs] / rezhim dostupa: URL: https://dokumen.pub/9786010407480.html (Data
obrashcheniia 13.06.2025).

6. Bizhanov A. H., Nysanbaev A. N. Duhovno-nravstvennye osnovy lichnostnogo
samosoznaniya // Voprosy filosofii. — 2018. — Ne7. — S. 5-17.

7. Kadyrzhanov R.K. Mezhetnicheskie otnosheniya i nacionalnaya politika gosudarstva v
postsovetskij period // Gosudarstvo i politicheskie partii: istoriya i sovremennost: Sb. materialov
res.nauch.-prakt. konf. Sost.: S.A. Dyachenko, M.U.Seitova. - Almaty, 1998.- S. 269-272;

8. Zharkynbekova Sh., Shakhputova Z., Galiyeva B., Absadyk A. Value Priorities of Student
Youth in the Multi-Ethnic Space of Kazakhstan and Their Influence on Intercultural
Communications // Media. — 2025. — Vol. 6, No. 1. — P. 32. — [Electronic resource]. — Available at:
https://www.mdpi.com/2673-5172/6/1/32 (accessed on: 13.06.2025).

9. Ussenova A., Malakhova I., Mailybaeva G., Assylova R., Zhabykbayeva D., Tynyskhanova A.
Socio-cultural aspect of inter-ethnic tolerance of youth in the polycultural environment of
Kazakhstan and Belarus // PEOPLE: International Journal of Social Sciences. — 2019. — Vol. 4, No.
3. — Pp. 928-947. - [Electronic resource]. - Available at:
https://doi.org/10.20319/pijss.2019.43.928947 (accessed on: 15.06.2025).

10. Wang, Y., Cham vate regard: Exploring mediating pathways through daily experiences.
Child Development, 90(1), e19-e36. [Electronic resource]/  available  at:
https://doi.org/10.1111/cdev.12911pmc.ncbi.nlm.nih.gov (accessed on: 15.06.2025).

11. Wang M. T., Benner A. D., Boyle A. E. Family cultural socialization in childhood:
Navigating ethnic/racial diversity and numeric marginalization in school and neighborhood
settings // Cultural Diversity and Ethnic Minority Psychology. — 2022. — Vol. 28, No. 4. — Pp. 449-
459. — [Electronic resource]. — Available at: https://doi.org/10.1037/cdp0000435 (accessed on:
10.06.2025).

12. Wang Y., Benner A. D. Family and peer ethnic-racial socialization in adolescents’ everyday
life: A daily transactional model with ethnic-racial identity and discrimination // Child
Development. — 2023. — Vol. 94, No. 2. — Pp. 1-17. — [Electronic resource]. — Available at:
https://doi.org/10.1111/cdev.13937 (accessed on: 10.06.2025).

13. Ager A., Strang A. Understanding integration: A conceptual framework // Journal of
Refugee Studies. — 2008. — Vol. 21, No. 2. — Pp. 166-191. — [Electronic resource]. — Available at:
https://doi.org/10.1093/jrs/fen016 (accessed on: 10.06.2025).

14. Sudirman, Kalip, Mulianingsih F., Usman M. 1. The Influence of Social Conflict, Cultural
Diversity, and Tolerance on Social Integration in Urban Societies // The Eastasouth Journal of
Social Science and Humanities (ESSSH). — 2025. — Vol. 2, No. 02. — [Electronic resource]. —
Available at: https://esj.eastasouth-institute.com/index.php/esssh/article/view/454 (accessed on:
10.06.2025).

15. Minazova V and Magomedova Z. Ethnic Tolerance of Students as a Necessary Condition for
Intercultural Interaction// SHS Web Conf. Volume 172, 2023 International Scientific and Practical
Conference on Social Sciences and Humanities: Scientific Challenges of the Development of Modern
Society (SHCMS 2023). [Electronic resource]/ Available at: URL: https://www.shs-
conferences.org/articles/shsconf/abs/2023/21/shsconf_shcms2023 03014 (accessed on: 10.06.2025).

52



https://dokumen.pub/9786010407480.html
https://www.mdpi.com/2673-5172/6/1/32
https://www.mdpi.com/2673-5172/6/1/32
https://www.mdpi.com/2673-5172/6/1/32
https://doi.org/10.20319/pijss.2019.43.928947
https://doi.org/10.20319/pijss.2019.43.928947
https://doi.org/10.20319/pijss.2019.43.928947
https://doi.org/10.1111/cdev.12911
https://doi.org/10.1111/cdev.12911
https://doi.org/10.1037/cdp0000435
https://doi.org/10.1037/cdp0000435
https://doi.org/10.1111/cdev.13937
https://doi.org/10.1111/cdev.13937
https://doi.org/10.1111/cdev.13937
https://doi.org/10.1093/jrs/fen016
https://doi.org/10.1093/jrs/fen016
https://doi.org/10.1093/jrs/fen016
https://esj.eastasouth-institute.com/index.php/esssh/article/view/454
https://esj.eastasouth-institute.com/index.php/esssh/article/view/454
https://www.shs-conferences.org/articles/shsconf/abs/2023/21/shsconf_shcms2023_03014
https://www.shs-conferences.org/articles/shsconf/abs/2023/21/shsconf_shcms2023_03014

