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Abstract

This article analyzes the ideas and scientific conclusions of both classical and contemporary
sociologists regarding the professional choice motivations of high school students. Since gaining
independence, Kazakhstan's higher education system has undergone significant qualitative and
quantitative transformations. This shapes new reference points for young people and directly
influence the motivations behind high school students’ career choices. In a context where vocational
education serves not only as a means of achieving personal goals but also as a tool for social mobility
and economic stability, motivational factors — such as interest in the profession, career growth
prospects, social relevance, and family influence — gain particular importance in the process of
students' professional self-determination. The article presents the results of a survey conducted in
2023 across all regions of Kazakhstan, including major cities such as Astana, Almaty, Shymkent,
Semey, and Pavlodar. The sample for the study included high school students from the 9th and 11th
grades, totaling 1,156 respondents. The sample covers urban and rural students, private (paid) and
public schools, as well as general education and specialized schools. The purpose of the study was to
analyze the classification of motivations for choosing a profession and to conduct a comparative
analysis of the professional choice motivations of high school students across different fields of study.

During the research, the motivations guiding high school students in their choice of profession
were grouped into five categories: 1) "interest-oriented,” 2) "career-oriented,” 3) "social status-
oriented,” 4) "family-oriented,” and 5) "accessibility-oriented.” The influence and impact of these
factors were individually analyzed for students planning to pursue careers in the humanities,
medicine, technical fields, economics, and military professions, with distinct characteristics identified
for each group.

Keywords: professional choice, career, high school students, choice of profession, social-
humanitarian professions, medical professions, natural professions.
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KA3AKCTAH MEKTEIITEPIHIH KOFAPBI CBIHBIITI OKY LLIBIJIAPBIHBIH
K9CIBbU TAHAAY MOTUBAIIUAJAPBIH TYCIHY

Anoamna

Makanasa >koFapbl ChIHBIN OKYIIBUIAPBIHBIH KOCIOM TaH1ay MOTUBTEPI Typaibl KIACCUKTEPACH
Oactanm 3aMaHayHW oJIeyMETTAHYIIBUIAPIBIH OWIApbl MEH FHUIBIMH TYXKBIPBIMAAPBIHA Tallaay
xypriziteni. Toyencizgik anraH ke3geH Oacranm Kaszakcranma kocibu Oinmim Oepy skykeci eneysi
camajblK JKOHE CaHJBIK e3repictepre yinbpansl. byn sxactap ymiiH »kaHa OarbIT-Oarmap
KaJIBIIITACTBIPBII, JKOFapbl CHIHBII OKYIIBUIAPBIHBIH KOCiOM TaHJayblHa Tikelnell ocep eteni. Kasipri
TaHa KaciOHM O11iM TeK KeKe MakcaTTapra KeTyAiH Kypajbl FaHa eMec, COHBIMEH Karap dJICyMeTTiK
MOOWJIBIUTIKTIH JKOHE YKOHOMHMKAJBIK TYPAKTBUIBIKTBIH MaHBI3/IbI TETIT1HE alWHaibIT OTHIP. OCHI
opaiila MaMaHJIbIK TaHJayAaFbl MOTUBALMSIIBIK (paKkTOpiap — MaMaHJIbIKKA JAETeH KbI3BIFYIIBLIBIK,
MaHCANTBIK ©Cy MYMKIHJITi, OHBIH OJIEYMETTIK MAaHBI3JbUIBIFBI MEH OTOACHIHBIH BIKIAIBl —
OKYILIbUTApAbIH KOC10M 631H-031 aHBIKTAY YJEPICIH/IE alpbIKIIIa MOHTE HE.

Makanana 2023 sxbinbl KazakcTaHHBIH OapiibIK aiiMaKTapbIHAa, COHBIH ilTiHAe AcTaHa, AJMarhl,
HIeivkent, Cemelt xoHe [laBnomap CHSKTHI ipi Kajaiapja >KYpri3iireH cayajgHaMa HOTHXKenepi
yChIHBUTFAH. 3eprrey 9-mibl koHE 11-m1i CHIHBIN OKYIIBUIAPBIH KaMTHIBL 3epTTEeYIiH ipiKTey
KUBIHTBIFBI 1156 pecioHeHTTeH Typabl. [piKTey JKUBIHTBIFBI KATaJbIK MIEH aYbUIIBIK, )KEKEMEHIIK
(aKpUIBI) MEH MEMJICKETTIK, JKajimbl OuniM OepeTiH MEH TepeHICTIITeH MEKTeN OKYIIbUIapbIH
KaMTHJBI. 3epTTeYAiH MaKcaThl MaMaHABIKTHI TAHJAy MOTHBTEP KJIACCU(PHUKAIMACHIH TaJ[ay JKOHE
op TYpJi MaMaHIBIKTap OOWBIHINA YKOFapbl CHIHBII OKYHIBUIAPBIHBIH KOCIOW TaHIay MOTHUBTEpIH
CaJIBICTHIPMAITHI TANIIAY.

3eprTey OaphICHIH/IA )KOFAPHI CHIHBIN OKYIIBUIAPBIHBIH MAMAHBIKTHI TAHIAYIaFbl 0ACITBLUTBIKKA
aJlaThIH MOTHBTEp Oec TOmKa OipikTipiyidi: 1) «KBI3BIFYIIBUIBIKKA OBIFBITTBUIBIKTED, 2) «MaHCAIKa
OarbITTBUIBIKY, 3) «AJIEYMETTIK MopTeOere OarbITTBUIBIKY, 4) oTbachiFa OarbITTHUIBIK; D)
KOJDKETIMAUTIKKE OarbITTBUIBIKTHI OciiHeneiini. OchiHaai (akTopiaapAblH BIKIAIbI MEH dCep €Ty
JICHreili TYMaHUTaPIIbIK, MEUIIMHAIBIK, TEXHUKAJIBIK, SKOHOMUKAJIBIK JKOHE 9CKEPHU MaMaH[IBIKTHI
TaHJIay/abl )KOCTapian OThIPFaH )KOFaphbl CHIHBIN OKYIIBUIAPEI OOMBIHINA KEKe-)KeKe TalaH bl )KoHe
€PEeKIIEeNIKTepl aHBIKTAJI B

Tyiiin ce3aep: xkociObu TaHIay, MAMaH/BIK, )KOFAPHI CHIHBIN OKYIIbUIAPBI, MAMAH IBIKTHI TAHJIAY,
QJIEYMETTIK-TYMaHUTApJbIK ~MaMaHABIKTap, MEIULIHUHAIBIK MaMaHIBIKTap, JKapaThUIbICTAaHYy
MaMaHbIKTapBhI.
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NOHUMAHUE MOTUBAIIUMA MPO®ECCUOHAJBHOTO BHIBOPA
CTAPHIEKJIACCHHUKOB KABAXCTAHCKHUX HIKOJI

Aunomayus
B crartbe aHanmuM3upyroTcs WIEM M KOHIENIMU KaK KJIACCHYECKUX, TaK M COBPEMEHHBIX
COITMOJIOTOB OTHOCUTEJIPHO MOTHUBAITUU MPOQECCHOHATHFHOTO BEIOOpA CTApPIIEKIACCHUKOB. 3a TOJIbI
HE3aBUCHUMOCTH cHcTeMa npodeccruoHanbsHOro oopaszoBanus Kazaxcrana nperepriena 3HaYUTEIbHbIE
KA4eCTBEHHBIC U KOJMYECTBCHHBIE IMpeoOpa3oBaHUs. OTO (GOpMHUpPYET HOBBIC OPUEHTHPHI LIS
MOJIOZICKH M HATIPSIMYIO BJIMSIIOT HA MOTHUBALIMK MPOQECCHOHAIBHOTO BHIOOpA CTapPIIEKIACCHUKOB.
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B ycnoBusx, koraa npodeccuoHanbHOe 00pa30BaHHE CTAHOBUTCS MHCTPYMEHTOM HE TOJIBKO IS
JOCTHIKEHUS JIMYHBIX LIEeTIEH, HO U JUTS COLUATBHOW MOOMIIBHOCTH M SKOHOMHYECKON CTa0MIIbHOCTH,
MOTHBAIMOHHBIE (PAKTOPHI — TaKHe KaK WHTEpeC K MpodecCHH, MEepPCIeKTUBbl KapbepHOIO POCTa,
colyajbHas 3HAYMMOCTh W BIMSHUE CEMbHU — NPUOOpPETaloT 0coOyl0 3HAYMMOCTh B Ipoliecce
po¢eCCHOHAIBHOT0 CAMOOIIPEIEIICHUS IIIKOJIBHUKOB. B cTaThbe mpecTaBieHbl pe3ynbTaThl 0Ipoca,
npoBeaeHHoro B 2023 roxy Bo Bcex permoHax Kazaxcrana, BKJIFOYasi KPYITHBIE TOpOJa TaKUe Kak
Acrtana, Anmarsl, llleiMkent, Cemeit u IlaBnomap. B BeIOOpKY mAaHHOTO HCCIEAOBaHUS OBLIN
BKJIIOUYEHBI cTapiiekiaccHukn 9-x u 11-x kimaccos, Bcero 1156 pecrionienToB. Beibopka 0XBaThIBacT
YUYAIINXCS TOPOJCKUX M CEIBCKHUX IIKOJI, YACTHBIX (IUIATHBIX) M TOCYAAPCTBEHHBIX MIKOJ, a TAKXKe
o011eo0pa3oBaTesIbHbIX U CIIEMATM3UPOBAHHBIX YUeOHBIX 3aBe/ieHuH. Llenb ncenenoBanus — aHanus
KiIaccupukalMu MOTHBAIMKA BBIOOpa TpodeccMd ¥ CpPaBHUTENBHBIH aHAIM3 MOTHUBALUU
po¢heCCHOHAIBHOTO BEIOOPA CTAPIIEKIIACCHUKOB MO PA3IMYHBIM MPOdheCcCHsim.

B xome wuccinemoBaHWsi MOTHMBAIMM CTApIICKJIACCHHUKOB TpH BbIOOpe mpodeccuu ObLIH
O0BEIMHEHBI B IIATh TPyHI: 1) «OpPUEHTHPOBAHHOCTH HAa WHTEPECY, 2) «OPHEHTHPOBAHHOCTH Ha
Kapbepy», 3) «\OPHEHTUPOBAHHOCTH Ha COLMANIBHBIN CTaTyc», 4) «OPHEHTHPOBAHHOCTh HAa CEMBIO» U
5) «OpHEHTUPOBAHHOCTH HA IOCTYIMHOCThY. BinsHUe U cTeneHb BO3ACHCTBUS 3TUX (HAKTOPOB ObLIN
OT/IETILHO MPOAHATM3UPOBAHBI U BHISIBICHBI OCOOCHHOCTH IS yUaIIUXCA, TUTAHUPYIOMIUX BIOUPATH
ryMaHUTapHbIE, MEUIIMHCKHE, TEXHUYECKHE, SKOHOMHUYECKHE U BOSHHBIE Tpodeccum.

KiroueBble cioBa: mpodecCHOHANBHBIA BbIOOP, Tpodeccus, CTapHieKIacCCHUKHU, BBIOOP
npodeccun, coluanbHO-TYMaHUTapHble Npodeccuu, METUIMHCKHE Mpodeccud, ecTeCTBEHHBIE
npodeccum.

MAIN PART

The role of professional education is crucial in forming the global competitiveness of young
specialists and the country itself. In the years of independence, many qualitative and quantitative
changes have taken place at the national level in the field of professional education in order to meet
international standards. These changes also affect the professional choices of high school students.
The relevance of studying the motives behind professional choice is linked to the fact that, in the
current conditions of Kazakh society, education serves as a guarantee of social mobility, and its high
level not only ensures the economic development of the country, but also improves the welfare and
social status of individuals, helping to overcome inequality. Moreover, the results of labor market
analysis show that the indicators of young people working in their field of study in the first years after
graduation from higher educational institutions are low. Despite the increasing opportunities for state
regulation of the labor market to meet the demand for qualified specialists, successful employment
experiences are often not related solely to obtaining higher education but are often associated with
the motives behind professional choice among high school students.

The relevance of the research topic is determined by following factors:

1) In modern Kazakhstan society, education acts as a factor of social mobility, where its high
level increases not only the country's economic potential, but also the well-being of people, their
social status and contributes significantly to the overcoming of inequality. In recent years, this
problem has become relevant because of the instability of social structures and the movement of
people in the system of social hierarchy, a significant relationship between the level of education and
incomes.

2) The modern society provides high school students with an expanded career choice and a vision
of their own prospects. The development of the system of secondary education and the emergence of
advanced, specialized schools that promote the differentiation of starting educational capital of high
school students, as well as the formation of a hierarchy of “elite” and “affordable” universities, and
the expansion of the fee-paid form of training actualize the significance of the study of choice in the
context of family resources.

3) The results of the analysis of professional labor market indicate a low rate of youth

employment related to their major in the first years after graduation. According to the data of the
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“JSC Information and Analytical Center”, of the total number of university graduates in 2014 only
12% found a job related to their major among those who were employed [1].

Despite the expansion of opportunities that influence on the state regulation in providing labor
market with in-demand specialists, the practice of successful employment is not only related to higher
education, but also to effective youth motivex in carer choice. Recent studies conducted in 2023 show
that 17% of young professionals with higher education in Kazakhstan are employed outside their field
of specialization. This misalignment between educational background and actual job responsibilities
in the labor market contributes to a notable decrease in labor productivity. For young professionals,
such discrepancies often result in reduced income levels, commonly referred to as a "wage penalty"
when their current occupation does not correspond with their field of study. On average, the earnings
of young specialists working outside their specialty are approximately 15% lower compared to those
employed in positions that match their qualifications [2].

According to alternative studies conducted by independent organizations, more than 40% of
young people in Kazakhstan with a higher education degree are employed outside their field of study.
This raises concerns about the efficiency of public spending aimed at job creation and youth
employment programs. The situation has a negative impact on the national economy, as the
government invests significant resources in educating each student, yet many graduates ultimately do
not work in their area of specialization and instead shift to other sectors. As a result, shortages of
qualified professionals in specific fields persist across the country [3].

Sociological study of high school students’ motives in career choice in all its multifacetedness opens
new opportunities and prospects for their forecasting and regulation in accordance with the demands of
the economy. High school students” motives in higher education and career influence on the development
of society and at the same time are modified in the context of global changes. Therefore the study of this
problem is important from the standpoint of social and scientific significance.

The practical significance of the study lies in the fact that the identified motivational factors
influencing high school students' career choices can be used by teachers, school psychologists,
parents, and career guidance specialists to provide more accurate and effective support to students in
the process of making decisions about their future careers. The results obtained can contribute to the
development of individual and group career guidance programs adapted to the specific characteristics
of students and the educational environment.

Moreover, a more informed and deliberate career choice can help reduce mismatches between
education and labor market needs, leading to more efficient use of government resources allocated
for educational grants. In the long term, this can positively impact the national economy by improving
workforce planning and reducing the number of specialists working outside their field of training.

INTRODUCTION

The article analyzes the scientific concepts of both classical and contemporary sociologists on
the research topic. The sociological ideas of the classics regarding the issue of education are related
to determining the role and place of professional education in society and the life of an individual.
For example, O. Comte defined the "positive™ nature of the educational system as a social guarantee
for public development and reforms [4]. His ideas were continued by E. Durkheim, and both
sociologists connect the importance of educational institutions not with the intellectual and cultural
development and growth of the individual, but with the development of society. Durkheim defined
the educational institution as the basis for maintaining social harmony and order through the
preparation of specialists needed by society [5, p. 244-264]. H. Spencer, in turn, described society as
a whole biological organism and connected the development of society with the education system,
which ensures the all-round growth of individuals [6]. In the works of M. Weber [7] and P.Sorokin
[8, p. 405-409], professional education is recognized as a factor that forms the social structure and
determines a person’s role and place within it. Weber, within the framework of his concept of social
stratification, viewed professional choice primarily from the perspective of the "prestige” category
[9]. In the global sociology science, the experiences of youth in the field of education have been
8
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considered since the 1970s primarily in terms of social inequality, social renewal, and the professional
structure of society. Previous studies on students’ career choice intentions have primarily focused on
factors such as career opportunities, internship environment, and student loan debt [10], with limited
attention to motivational factors. Motivasions behind the choice has emerged as a growing area of
research interest. While several studies have explored the link between motivations and career
intentions, most have focused on employed individuals [11]. This research contributes to the
academic discussion of career choice motivations among students and provides theoretical insights
for understanding motives differentiations due to prifessional fields.

The aim of the study is to analyze the classification of motives for choosing a profession and to
make a comparative analysis of the professional choice motives of high school students for different
professions.

The research hypothesis is that high school students adhere to profession-oriented (through
admission to higher education) and status-oriented motives, both of which are not active in nature,
and are mainly characterized by an orientation toward the opinions of "significant others™ (parents,
teachers, and peers).

LITERATURE REWIEV

The study of career decision-making process is classified into economic and sociological
approaches. Within the economic framework, the career decision-making process is studied through
the lens of the rational choice theory, which is based on the concept of human capital. Such studies
are based on the methodological individualism approach proposed by R. Boudon. According to this
approach, it is essential to consider the actions of the individual as "the free choice of an active
individual” in order to better understand the career choice by high school students. The transition
from one level of education to the next is described as a rational decision linked to expectations and
aspirations for the future. The characteristics of career choice by high school students from different
socio-economic groups are defined as a rational decision closely related to their aspirations and
expected achievements after obtaining professional education.

Representatives of the behavioral economics approach suggest studying the career decision-
making process within the framework of the concept of bounded rationality. Since high school and
their parents do not have access to all necessary information during career decision-making process,
they are in a state of uncertainty to some extent. Therefore, predicting their decision in advance
presents certain difficulties. To predict a person’s decision, the following condition must be met: "the
person must be fully informed and aware of their risks and opportunities” [12]. According to the
bounded rationality theory, due to cognitive limitations and the absence of complete information, a
person continues to make choices that align with their needs and interests, but this choice may not be
the best one. The decision made by youth in choosing higher education cannot be compared with the
rational decision of an economist who has all the information. The decision made by a young person
is based on their values, beliefs, interests, and needs. Therefore, considering the process of choosing
higher education based solely on the rationality model does not provide a complete understanding of
the decision-making process [13].

In the field of behavioral economics, four interrelated barriers that high school students and their
parents encounter during career decision-making process are identified:

1) The desire to avoid costs: This refers to the reluctance to pursue professional education due to
the risk that the costs incurred for education might not be justified by the future returns.

2) Continuation of established experience: This occurs when parents without professional
education do not plan for their children to pursue professional education after graduation, continuing
the cycle of lower educational attainment.

3) Mismatch of interests over time: This is the tendency to overvalue the immediate costs of
obtaining professional education rather than considering the long-term benefits that would come after
graduation, such as higher income and improved job opportunities.

9
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4) Reluctance to disclose one’s socio-economic status: The fear of admitting financial need to
receive support can be a barrier for some high school students and their parents, as applying for
financial aid can feel like an admission of weakness, leading to anxiety or shame.

Other economic perspectives suggest that explaining the career decision-making process through
the theory of costs and benefits underscores the importance of government intervention [12].
Government involvement, particularly in financing professional education, is necessary due to
limitations in payment ability and external factors. Individuals may face financial barriers, such as
the difficulty in paying tuition fees, and therefore, the introduction of financial support systems is
essential. Professional education positively impacts societal development in various ways, such as
reducing crime and unemployment rates. According to several researchers, failing to acknowledge
such factors may lead to insufficient funding for the professional education sector [13].

Representatives of the economic approach explain the career decision-making process within the
framework of rational choice theory, based on "cost-benefit analysis”. However, this approach does
not consider the reasons for the differentiation in career choice across different social groups. Scholars
have pointed out that factors that cannot be quantified, such as non-economic factors, also influence
career choice [14]. In this regard, the importance of the sociological approach in studying career
choice by high school graduates increases. Sociologists consider two issues when explaining career
choice:

1) Even when individuals are fully informed about their chances of success, they cannot
objectively assess them;

2) The career decision-making process is based on their family's socio-economic situation and
their subjective opportunities [15].

Within sociological theories, P.Blau and O.Duncan, when studying the professional structure of
American society, identify class-based distinctions in the division of labor. Their research shows that
parents pass their social status to their children through education and professional choices. The
connection between professional choices and the social-economic resources of the family has been
identified [16]. Blau and Duncan particularly emphasize the strengthening of the relationship between
education and future professional success. According to the scholars, this relationship narrows the
scope of social mobility. Moreover, the continued importance of education as a bridge to the
professional hierarchy may perpetuate social inequality in professional choices. The global
sociological community continues to refine the Blau-Duncan model and is introducing additional
factors in the study of the mechanisms for maintaining social status from one generation to the next.

In the context of capital theory, career choice by high school graduates is examined with
consideration of structural factors such as social, cultural, and historical conditions. Taking structural
conditions into account provides a deeper understanding of the reasons and origins behind the
differences in career decision-making process. According to P.Bourdieu, capital is "a set of resources
and opportunities.” Capital isan important value that isaccumulated over time, creating and renewing
life opportunities. Bourdieu argues that the life and structure of the social world can only be
understood by considering all forms of capital, and he categorizes capital into four types: economic,
cultural, social, and academic [17].

Economic capital is associated with material goods and is measured through family income and
wealth [18]. To determine the discrete, cumulative effects of a family's economic situation, it is
necessary to consider not only annual income but also the level of wealth as an economic resource.
Economic capital is formed based on the interaction between an individual and the economy. Financial
aid and government scholarships can serve as an additional source of economic capital when choosing
higher education [19]. Financial assistance may affect youth's academic preparation and, consequently,
their decision to pursue higher education by alleviating concerns related to tuition fees.

Cultural capital refers to a set of symbolic resources and benefits passed from generation to
generation to maintain class status. Cultural capital plays an important role in examining the specifics
of career decision-making process. Cultural capital is categorized into three types: (1) embodied

cultural capital-cultural values expressed through behavior and style; (2) institutionalized cultural
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capital-objective forms of cultural capital, such as a higher education diploma; (3) objectified cultural
capital-cultural goods such as works of art, books, and musical instruments. The first type of cultural
capital is formed in an individual from early childhood through pedagogical activities. This is shaped
by parents, other family members, or specialized professionals engaged in child-rearing. The second
type of cultural capital manifests in institutional forms, such as professional or educational
competence. The third type of cultural capital is represented by cultural goods such as textbooks,
artifacts, dictionaries, and pictures. The volume of cultural capital increases as an individual's social
rank rises.

Despite often being associated with social connections and relationships, social capital is distinct
in that it is defined as a potential resource and support that can be used when needed, rather than
simply the relationships themselves. Empirical studies describe social capital through the presence of
relationships both within and outside the family (with peers, teachers, law professionals, etc.) and
classify it based on the family's socio-economic status [20]. Within the framework of social capital
theory, the key factors that contribute to the formation of social capital are often debated, such as
close connections or weak ties (i.e., professional connections characterized by distance and short
duration).

Academic capital can be described as graduating from a prestigious school or university. The
former reflects the quantitative measure of education, while the latter defines not only the quantitative
but also the qualitative aspects of education. Academic capital includes diplomas, including those for
professional education. When considering academic capital in the field of professional education,
researchers define it as educational experiences or outcomes [21].

The theory of cultural capital was developed by P.Bourdieu and his colleagues to explain the
cultural and social renewal of society. They attempted to investigate why students from wealthier
families tend to have significantly better academic performance compared to their peers from lower-
income families [22]. In this context, the scholars highly value the importance of cultural capital in
career choice. Cultural capital is seen as a factor influencing higher academic performance in schools.
According to P.Bourdieu's cultural capital theory, academic success is not solely determined by
intellectual capacity and ability. Academic success is primarily determined by the type and amount
of cultural capital passed on from the family environment, rather than individual abilities and
achievements. According to Bourdieu's theory of social reproduction, society is inclined to reproduce
its structure. The education system, especially professional or higher education, plays a role in the
reproduction and preservation of social inequalities.

Habitus theory suggests that habitus is a system of internalized values shared by members of a
particular social group or environment. The concept of habitus is outlined in two main directions: 1)
On the one hand, habitus is shaped based on a person's material conditions; 2) On the other hand,
habitus influences the current state and future of an individual. When studying the process of career
choice within the framework of habitus theory, it is important to analyze family capital and its volume.
This provides insight into the primary motivations behind the choice of a specific university or field
of study. Within the framework of habitus theory, Bourdieu aimed to move beyond dichotomies such
as "structure and action,” "stasis and dynamics,” "conscious and unconscious,” and "individual and
society" [23].

Two key aspects of the theoretical structure of habitus can be distinguished: On one hand, habitus
is formed based on opportunities, circumstances, attitudes, and values, which manifest in a person’s
behavior, speech style, feelings, and thoughts [24]. On the other hand, habitus limits individuals and
their actions by a specific social structure, indicating which actions can or cannot be taken in
particular situations. In this way, habitus shapes individual behavior patterns based on objective
conditions. When conducting research in the career choice process, there are several advantages to
using the concept of habitus. For example, based on structural limitations, Bourdieu notes the
inequality in access to higher education. Therefore, it is important to consider the socio-economic
conditions when studying the choice. In the process of selecting higher education, youth and their

parents make decisions that are beneficial for them. The career choice by students from lower socio-
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economic backgrounds is not always advantageous for students from higher socio-economic
backgrounds.

Thus, while economic concepts have contributed to understanding the process of career choice,
it is important to consider their limitations. The limitation of economic theories, including rational
choice theory, is evident in their inability to explain the decision-making process in cases of
uncertainty, where information is incomplete. According to economic theories, youth and their
parents choose higher education by comparing the costs of education with expected benefits, aiming
to maximize income. Behavioral economists, based on the concept of bounded rationality, explain
the career choice in uncertain conditions by factors such as "risk aversion,” "conflict between habitual
behavior and time-based interests,” and "the need to disclose one's socio-economic status.” However,
this framework does not clarify the influence of values or behavioral patterns or the impact of
structural factors.

In studying career choice, representatives of the economic approach refer to the theory of rational
choice, which was developed in the 1970s. Such research follows the methodological individualism
approach proposed by R. Boudon. According to this perspective, in order to gain a deeper sociological
understanding of strategies for choosing higher education, it is important to view individual actions
as the result of a "self-determined choice made freely by an active individual." Transitioning from
one level of education to another is thus characterized not as a choice shaped by social structure and
inequality, but as a rational decision driven by expectations and aspirations for the future [25].

The theoretical concepts proposed by Boudon were further developed by Goldthorpe and Breen.
In explaining young people's decisions regarding higher education and career, they offer three key
propositions. First, individuals rely on rationality when choosing higher education and career: they
take into account tuition costs, potential future earnings, and the consequences of their decisions. The
final decision reflects the priority given to the expectation of achieving higher income. Second, the
process of higher education and career choice occurs within a specific age range common to most
young people, which is determined by the structure of the national education system. Third, it is
important to consider the common social structure that unites young people making choices under
similar circumstances. Representatives of this theory explain differences in young people's career
choice primarily in terms of their academic achievements, aspirations, and motivations, and
secondarily in terms of their socio-economic status. However, they do not view these differences as
the result of social inequality [26].

Representatives of the behavioral economics approach propose studying young people's
decisions about higher education and career within the framework of the bounded rationality concept.
According to their view, both young people and their parents face a certain level of uncertainty when
higher education and career choice, as they are unable to obtain all the necessary information. As a
result, predicting their decisions in advance presents significant challenges [27]. This is because, in
order to predict a person’s decision, the following condition must be met: “the person must be fully
informed and aware of their risks and opportunities” [28]. According to the concept of bounded
rationality, due to cognitive limitations and the lack of complete information, people tend to make
choices that align with their needs and interests, but these choices may not always be the most optimal
ones.

Young people’s decisions regarding higher education cannot be equated with the rational
decisions of fully informed economists. These decisions are shaped by young people's values, beliefs,
interests, and motivations. Therefore, analyzing the process of higher education and career choice
solely through the lens of the rational choice model does not provide a comprehensive understanding
of it. When analyzing career and higher education choice, it is important to adopt an alternative
approach that incorporates both economic and sociological perspectives to study career choice.

12



BECTHHUK KasHIIY um. A6as, cepusi «Coyuoiozuveckue u noaumudeckue Hayku», Ne2(90), 2025 e.

METHODOLOGY

The article presents the results of a survey conducted in 2023 across all regions of Kazakhstan,
including large cities such as Astana, Almaty, Shymkent, Semey, and Pavlodar. The sample of this
study included high school students from the 9th and 11th grades. The main method for collecting
primary data was face-to-face questionnaire among high school students of urban and rural schools.
The choice of this method is due to the possibility of obtaining comprehensive information regarding
the professional preferences of high school students and the motives behind their career choices. Data
on high school students were obtained based on statistical data from the Ministry of Education and
Science of the Republic of Kazakhstan in the field of secondary education. A targeted sampling
method was used, with the criteria for selection being region of residence, type of school, and gender.

The sample size is 1000 respondents aged 15-17 years. The structure of sample is presented in
the table 1.

Table 1 — Structure of the sample

Varibles Values Distribution
Gender Male 49%
Female 51%
Grades 9th grade 50.9%
11th grade 49.1%
Regions Western 17%
Southern 16%
Nothern 13.2%
East 11.7%
Central 8.5%
Cities Astana 9.7%
Almaty 10.7%
Shymkent 13.1%
Type of the school Public 54,7%
Specialized (lyceum, 35,3%
gymnasium, NIS, private)

It is important to note that the study sample includes both urban and rural high school students,
as well as those from private (paid) and public schools, including both general education and
specialized (advanced) schools. This allows for a more comprehensive understanding of the factors
influencing high school students' decisions regarding their further educational paths.

This study presents new results on the study of career choice motivations among high school
students in urban schools. However, it has certain limitations related to the use of the quantitative
method. Since this method does not allow for the deep outlining of motivations in the context of
different social groups of high school students, in comparison to interviews, it does provide an
overview of the general trend characterizing the motivations of career choice among high school
students.

RESULTS AND DISCUSSION

The motivations for career choice among high school students are formed based on their
professional and educational goals. The goals identified when choosing a profession lead to specific
actions, that is, to making a choice. Career choice can be defined as a long-term plan that allows a
transition from the current situation to the desired one. During career decision-making process, high
school students begin to think about "What do | want to achieve?" and "How can | achieve it?"

According to the results of the study, professional education occupies a special place in the value
hierarchy of high school students. For 96.1% of respondents, obtaining professional education is
13
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important at various levels, with 19.2% considering it moderately important and 76.9% finding it very
important. Having an interesting job is a high priority for high school students. 93.8% of high school
students plan to pursue professional education, with 70.2% considering domestic higher education
institutions and 23.6% planning to study at foreign universities. High school students view obtaining
higher education as a normal, even obligatory, stage after school graduation. Therefore, there is a
need to understand the motivations behind their desire for education. The leading goals for obtaining
higher education include "studying in an interesting field,” "becoming a sought-after specialist," and
"getting a well-paid job." Each of these goals has been identified as the main motivation for
continuing education after school graduation by more than half of the students. For example, 59% of
students strive to obtain higher education in a field they find interesting; 56.8% believe that higher
education enhances their competitiveness in the labor market; 56.6% aim to engage in a successful
career; 50.5% see it as a social institution that provides opportunities for professional career
advancement; and 48.7% consider it necessary to obtain higher education in order to work in an
interesting profession. There were also students who aim solely for the diploma, and their share is
43.6%. This demonstrates the growing importance of the institutional form of cultural capital, which
is defined as educational competence in modern society. 34.6% of students consider higher education
necessary for everyone, which confirms the high value placed on education among young people.
However, some students view higher education as a means to gain social respect (29.0%) and to
establish useful connections and expand their network (24.4%). There are also students who are
interested in their parents' professional careers and wish to follow in their professional footsteps, but
their proportion is small, only 2.5%.

In the study career choice by high school students, it is important to distinguish between social
orientation and professional orientation. Based on social orientation, students define their future
place in society, social status, and the ways to achieve them through the lens of a particular profession.
Based on professional orientation, students choose a profession they like and find attractive among
all available options.

Given the widespread desire of today's youth to pursue higher education, it becomes increasingly
important to determine whether social or professional orientation takes precedence in their career
choices. Although pragmatic motivations such as "the possibility of a high salary™ (73.8%) and "the
opportunity for career growth™ (52.6%) dominate the hierarchy of factors considered by students,
they also take into account the content-related aspects of a profession. For example, 41.2% of them
emphasize "the social importance of the profession™ and 36.2% consider "the opportunity to realize
their potential” as key factors. In career choice, "the prestige and popularity of the profession™ as
symbolic capital is important for 35% of the respondents, while 23.8% are influenced by "advice
from parents or relatives” and 7.4% by "the example of relatives, friends, or acquaintances," reflecting
social capital.

We can observe a dominant social orientation in students' career choices: 73.8% consider the
salary level, and 52.6% consider career growth opportunities. However, this preference is relatively
conditional, as 41.2% of students also pay attention to the societal significance of the profession, and
36.2% consider the opportunities to realize their potential.

The study of high school students' professional orientations revealed that the leading fields are
natural sciences, social-humanitarian sciences, and information technologies. After graduation,
30.5% of students plan to study natural sciences, 26.7% plan to pursue social-humanitarian sciences,
and 21.3% plan to study information technologies.

A gender difference in professional orientations was also identified. The proportion of girls
planning to choose foreign languages is higher than that of boys, with 12.1% of boys and 21.7% of
girls intending to pursue this field. The creative fields are also more attractive to girls: 12.6% of girls
and 7.7% of boys plan to choose this field. Conversely, there is a tendency for boys to favor
economics and law sciences more than girls. Among students planning to study these fields, 12.1%
of boys and 7.0% of girls prioritize economics, while 10.3% of boys and 8.7% of girls prioritize law

(Table 2).
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Table 2 — Professional orientations of high school students by gender

e Career Fields By Gender
Male Female By Sample

1 |Natural Sciences 29,0% 31,8% 30,5%

2 [Social-Humanitarian Sciences [26,5% 26,9% 26,7%

3 |Information Technologies 20,6% 22,0% 21,32%

4 |Foreign Languages 12,1% 21,7% 17,03%

5 [Technical Sciences 19,5% 18,2% 18,8%

6 [Creative Arts 7,7% 12,6% 10,22%

7 |[Economic Sciences 12,1% 7,0% 9,50%

8 |Law Sciences 10,3% 8,7% 9,50%

In order to understand the direction of career choice, the factors were grouped as follows: 1)
interest orientation; 2) career orientation; 3) social status orientation; 4) accessibility orientation; 5)
family orientation. The influence and impact levels of these factors were analyzed individually for
high school students planning to study in humanitarian, medical, technical, economic, and military
fields. The study of career choice motivations among high school students based on professional
education trajectories yielded the following results:

Table 3 — Interest-Oriented Motivations!

Fac_tqrsm career Humanitarian| Medical | Technical | Economic | Military By all .
decision-making process Professions

Interest-Oriented Motivations
Develop my abilities 20,0% 41,6% 40% 58,4% 12,5% (36,2%
| like this profession 53,8% 15,4% 23% 7,6% 37,4% (25,7%

Students with "interest-oriented motivations' during career decision-making process tend to
choose humanitarian fields, including social fields. Among students aspiring to enter the military
field, the proportion of such students is half as low. The proportion of students who like their
profession is higher among those planning to study in the humanitarian fields. In the overall sample,
25.7% of respondents loke the profession which they are going to apply to, while 53.8% of those
planning to enter the humanitarian field chose it.

This indicates a strong positive correlation between intrinsic motivation (“I like this profession™)
and the choice of humanitarian specialties. The contrast with economic (7.6%) and medical (15.4%)
directions highlights the relatively low influence of pure interest in these fields. Meanwhile, the high
percentage of students who wish to “develop their abilities” in economic (58.4%) and technical (40%)
fields shows a positive relationship between self-realization motives and the selection of more skill-
or outcome-oriented professions. The military field demonstrates the weakest association with
interest-based motivation, suggesting that decisions in this direction are more likely influenced by
external or structural factors rather than personal interest.

! Note - Since respondents were given the option to select up to 5 answer choices, the total percentage
may exceed 100%.
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These patterns suggest that interest-oriented motivation acts as a key internal driver in the choice
of humanitarian professions, whereas in other fields, particularly economic and technical, rational or
instrumental motivations prevail. The weak link between interest and military choice may indicate
that causality lies more in perceived social stability, discipline, or external guidance rather than self-
directed preference (Table 3).

Table 4 — Career-Oriented Motivations

Factors in career Humanitarian|Medical Technical |Economic | Military By all :
decision-making process Professions
Career-Oriented Motivations
Sr%fm“”'ty for career 66,6% | 750% | 664% | 334% | 37,5% [52,6%
High income 66,8% 66,6% | 63,4% 752% | 75,0% |73,8%
High professional status 53,2% 33,3% | 38,8% 16,6% | 37,5% |35,0%

During career decision-making process, there is a noticeable dominance of “career-oriented
motivation”. For instance, “opportunity for career growth” is important for future medical
professionals (75%), future economists place great emphasis on the possibility of “high income”
(75.2%), and those choosing humanitarian fields give special importance to the “status of the
profession” (53.2%).

On the other hand, humanitarian students (66.6%) place less emphasis on career growth,
indicating that other factors, such as personal fulfillment and the meaning of the work, may play a
larger role in their decision-making. The relatively lower importance placed on career advancement
in these fields suggests that humanitarian careers may attract individuals who value intrinsic rewards
over professional progression.

The strong emphasis on high income among economics students (75.2%) demonstrates that
financial considerations are a major motivator in this field, aligning with the expectation of lucrative
career prospects in economics. Similarly, military students (75%) prioritize income, likely due to
the financial security and benefits the military offers, such as steady pay and pensions (Table 4). As
previous studies show, high school students in choosing medical professions pay special attention to
its prestige in society, especially in fiels such as nursing where the competencies of the professionals
associated only with helping patients’ personal hygiene or changing bedsheets [29].

Table 5 — Social -Oriented Motivations

Fac_tqrs \h career Humanitarian [Medicall Technical | Economic | Military By aI_I
decision-making process Professions
Social -Oriented Motivations
Social importance 33,4% 75,0% 38% 41,6% 1,9% 41,2%
E;‘gzgzhna? n‘;‘;ﬂ{;‘ggt'ons 46,8% 82% | 222% | 500% | 125% | 262%
Access to power 46,6% 164% | 16,8% 58,4% 12,5% 31,2%

Social status-oriented motivation is characteristic of students choosing economic professions.
Future economists, accountants are particularly focused on “expanding connections”. Additionally,
when career decision-making medical professions, students place special value on the social
importance of these fields in societal development (Table 5). As other research results show social
importance is also dominated among students who are willing to chose social oriented professions
such as social worker. Among these students public service motivations tend to be higher and
altruistic motivation serves as the specific behavioral guidance in career choice [30].
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Table 6 — Accessibility-Oriented Motivations

By all
Professions

Factors in career

- . Humanitarian|Medical Technical | Economic | Military
decision-making process

Accessibility-Oriented Motivations
Easy to find a job 12,6% 12,8% | 50,0% 12,4% 25% 13,6%
Easy to get into university 13,4% 8,4% 22,2% 0,0% 12,5% 11,2%

fe';fsordab'e('o""”“'“on 0.8% 12% | 167% | 83% | 125% | 10.0%

Accessibility-oriented motivation is characterized by factors like "ease of finding a job,” "ease
of entering university,” and "affordable tuition for my family.” Such motivations are more common
among those choosing technical professions (Table 6).

Table 7 - Family-Oriented Motivations

Factors in career
decision-making process

By all

Humanitarian|Medical Technical | Economic| Military Professions

Family-Oriented Motivations
13,2% 33,4% | 22,2% 25,0% 12,5% |23,8%

Advice from parents or
relatives

The profession my parents
or relatives work in

6,8% 8,2% 5,6% 0,0% 0,0% [7,4%

Family-oriented motivation is particularly evident in medical professions. When choosing a
medical profession, students are more likely to prioritize positions like "the profession my parents or
relatives work in" (8.2%) and "advice from parents or relatives” (33.4%). Family-oriented
motivations are particularly influential in the choice of medical professions. The data shows that a
significant portion of students (33.4%) chooses medicine based on advice from parents or relatives,
indicating that family influence is crucial in this field. Additionally, 8.2% of students are motivated
by the profession their parents or relatives work in, highlighting the importance of familial
connections and role models in medical career decisions.

In contrast, humanitarian (13.2%) and military (12.5%) fields show a lower emphasis on family
influence, suggesting that students in these fields may be more independently motivated or guided by
other factors. The influence of family is also less pronounced in the technical (22.2%) and economic
(25%) fields, where professional choice may be driven more by personal interests, career growth
potential, or financial considerations rather than family traditions or advice.

This pattern suggests that family-oriented motivations are stronger in professions with clear, well-
defined career paths, like medicine, and less significant in fields that may offer more diverse or flexible
career opportunities (Table 7). Studies conducted among Russian and French students illustrates the
connection between professional activity of parents and students’ choice of economic professions.
44.6% students in Russia and 37.5% students in France tend to choose economic profession to follow
their parents professional pathway [31]. While studies provided in Lithuania revealed that the main
sources of information when choosing a study program are recommendations from peers. Such as
differeces shows regional features the process of career choice decision making [32].

In general according to research results, Kazakstani high school students place *'career-oriented
motivation™ first, followed by *'social status-oriented motivation™, and *interest-oriented
motivation' ranks last.

The data reveals that career choices among high school students are shaped by a blend of personal
interests, career aspirations, social values, family influence, and practical considerations.
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Humanitarian students are primarily driven by personal interest and passion for their chosen
profession, while those pursuing technical, medical, and economic fields focus more on career growth
and financial stability. Family influence is most pronounced in medicine, where parental advice and
professional pathways play a significant role in decision-making. Social status and professional
prestige are crucial in fields like economics and humanitarian studies, but have less impact in more
pragmatic sectors such as military and technical professions. Overall, the study highlights that career
decisions are influenced by both intrinsic motivations and external factors, with a notable distinction
between fields that prioritize personal fulfillment and those driven by career prospects and family
influence.

CONCLUSION

To fully understand the career choice motivations of high school students, it is important to study
them by combining economic and sociological approaches. Within the framework of economic
approaches, rationality is prioritized when studying the motives for career choice, while sociological
approaches focus on the importance of social and cultural factors. Despite the significance of
pragmatic motivations in career choice among high school students, there is also a noticeable
predominance of "interest-oriented" motivations. In order to understand the direction and goals of
career choices among high school students, the motivations guiding students in their career decisions
have been grouped into five categories: 1) "interest-oriented,” 2) "career-oriented,” 3) "social status-
oriented,” 4) family-oriented, and 5) accessibility-oriented. The influence and impact of these factors
were analyzed separately for high school students planning to choose careers in the humanities,
medicine, engineering, economics, and the military.

The analysis provided the following interesting insights. The motivations forming “career
orientation" are important for the majority of high school students, regardless of their career choice.
"Social status orientation” is dominant among high school students aspiring to choose economic
careers. High school students with a high level of "interest orientation™ tend to choose humanitarian
fields, including social professions. "Family orientation,” including professional continuity, is
characteristic of high school students planning to choose medical careers. "Accessibility orientation"
is evident in the motivations of students planning to choose technical professions. Overall, the
importance of the career choice motivations among high school students can be shown in the
following hierarchy: 1 - “career orientation,” 2 - "social status orientation," 3 - "interest orientation,"
4 - "family orientation," 5 - "accessibility orientation. This hierarchy is characteristic of all high
school students, regardless of their intended career path.

The results of this study deepen our understanding of the career choice motivations of high school
students, highlighting their differences in terms of professional trajectories. However, it is important
to acknowledge the complexity of the causal relationship between motivations and career choice,
which also change in the context of cultural and socio-economic conditions. Therefore, future
research should further examine the factors influencing the formation of career choice motivations
across different socio-economic groups.
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